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Multi-Tiered System of Support (MTSS) 

Response to Intervention (RtI) 

 

Multi-Tiered System of Support (MTSS) or Response to Intervention (RtI), provides a framework 

that focuses on a system level approach across the classrooms, schools, and district to meet the 

academic and non-academic needs of all students.  It guides both the provision of high-quality core 

educational experiences in a safe and supportive learning environment for all students and academic 

and/or non-academic targeted interventions/supports for students who experience difficulties and 

for students who have already demonstrated mastery of the concept and skills being taught.  The 

flexible tiers represent a robust and responsive educational environment that provides students with 

a continuum of multiple supports to meet their needs. The tiers represent increasing intensity of 

academic and non-academic support and interventions.  

 

There is flexibility of the system and the programming to allow movement between the tiers (to 

both a more or less intensive type of support/intervention).  All students receive “Core Instruction” 

with appropriate accommodations and differentiation.  This is considered Tier 1. It is expected that 

80% of all students fall into this Tier 1.  Some students receive additional small group instruction to 

support their growth called “Tier 2 Intervention” which is about 15% of all students.  A small 

percentage of all students require intensive instruction with additional supports and intervention.  

This is considered “Tier 3 Intervention” and encompasses about 5% of all students. 

 

The academic and non-academic core components of MTSS are: 

 

● High-quality core curriculum and instruction implemented with fidelity 

● Research-based academic interventions and assessment practices  

● Research-based behavioral interventions and supports 

● Universal screening and progress-monitoring 

● Collaboration and communication between educators and parents. 
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1. High-Quality Core Curriculum and Instruction 

 

Curriculum, instruction, and assessments are aligned vertically (between grades) and horizontally 

(across classrooms at the same grade level and across sections of the same course).  A method is 

established and implemented for assessing the effectiveness of the core curriculum on a routine 

basis.  District and school leaders address instruction needs and strengths identified through active 

monitoring of instruction and ongoing use of formative and summative student assessment data.  

Qualified personnel are skilled in providing large and small-group research-based differentiated 

instruction aligned with individual students' developmental levels and learning needs, and a system 

for formative feedback and decision-making is in place.  All students receive academic instruction 

and non-academic supports that include differentiation and extension activities.   

 

Academic Tiered Support 

 

Tier 1 is core curriculum with differentiation.  All students have access to high quality curriculum, 

instruction, and behavior supports in the classroom.  Students are instructionally and flexibly 

grouped.  All students are screened on a periodic basis to monitor progress and identify struggling 

learners who need additional supports.  Those students who need these extra supports will get 

differentiated instruction during core instruction in their regular classroom.  Additional teaching 

staff may be assigned to some classrooms during this block to work with students.  This provides a 

lower student to teacher ratio for teacher- directed, small group instruction.   

 

Tier 2 is core curriculum plus Tier 2 intervention.  If a student does not show progress in Tier 1, 

then Tier 2 supports are implemented.  Students are provided with increasingly intensive instruction 

that is targeted to their specific needs.  Additional assessments may be administered to determine 

exactly where the student has challenges.  A plan is developed that targets the specific skill area that 

needs improvement in order to meet the grade level goal.  This instruction may need to be 

periodically modified to assure progress.  Interventions are discontinued once the goal has been 

met.  If a student’s progress monitoring information indicates that he or she is not making progress 

despite modifications to the Tier 2 interventions, then Tier 3 interventions are considered. 

 

Tier 3 is core curriculum plus Tier 2 interventions as well as additional Tier 3 interventions.  

Typically about 5% of students will need this most intensive level of instruction in order to be 

successful.  More specialized assessments and input from the parent and school team occurs through 

the Problem Solving Team process.  Other school members such as a school psychologist, special 

education teacher, literacy coach, math coach etc. may become more involved with the student.  

Tier 3 interventions occur in addition to Tier 2 interventions so scheduling options need to be 

discussed.  All team members, including the parent, closely monitor the child’s progress and 

determine which steps need to occur.  Should a student continue to demonstrate lack of progress 

despite Tier 3 interventions, then the student may need to be referred for special education 

consideration. 
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Tier 1 
Core 

● Students performing on grade level receive core instruction and 

differentiation.   

● Students are instructionally and flexibly grouped to meet their 

needs. 

● See chart below for ELA and Math Core Curriculum 

Components. 

Tier 1  
Core  

plus support 

 

Reading Support 

Classroom or Math 

Support Classroom  

● Students at-risk of not meeting grade level expectations receive 

core instruction with differentiation.  

● Students are instructionally and flexibly grouped to meet their 

needs.  

● Additional teachers are assigned to the classroom to provide more 

small-group, teacher-directed instruction.  

● Some students, but not all, also receive intervention during 

intervention block.  

● This classroom is referred to as the “Support classroom.” 

Tier 2 
 

● Students receiving research based interventions during 

intervention block.  

○ Reading Interventions 

○ Math Interventions 

● Students meet in small groups.  

● Students are progress monitored every two weeks. 

● The frequency of intervention is 5 times a week for 30 minutes as 

the goal.  

● Interventions only occur in one subject area - either reading or 

math but not in both.  

● Tier 2 students have a Tier 2 Plan 

 

Tier 3 
 

 

● Students who are not responding to Tier 2 interventions are 

considered Tier 3. 

● Students are progress monitored on a weekly basis. 

● Tier 3 students continue to participate in the same core instruction 

(Tier 1) they have been receiving.  

● Tier 3 students continue to receive Tier 2 intervention during 

intervention block 5 times a week for 30 minutes.  

● Tier 3 students receive an additional 60-120 minutes of 

instruction per week in addition to Tier 1 and Tier 2 with a 

targeted intervention focusing on the same skill deficit. 

● Tier 3 students go to Problem Solving Team and need a Tier 3 

Plan  

● The Problem Solving Team may refer students for a special 

education evaluation if the students do not make adequate 

progress and they suspect a disability. 

https://docs.google.com/a/bpsk12.org/document/d/1HCYV8V2HSSrx1xb-EhTubOOM0GmS7AgS2V7V1bdkIVg/edit
https://docs.google.com/a/bpsk12.org/document/d/1sUXFFt_XOyKwCPjKj_uda21FQgyyP1-TKrma7gjl0us/edit
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Special Education ● Special Education Students have an Individual Education Plan 

(IEP) that identifies the specialized instruction and supports the 

student requires.  Special education staff provides services. 

● The student’s IEP Team is responsible for determining the best 

plan for the student which may include RtI services.  

 

Tier 1 Academic Core Instruction 

 

 Reading- 90 minutes of Balanced Literacy Math- 75 minutes of enVision Math 

K-2 Guided Reading 

Shared Reading 

Independent Reading 

Interactive Read Aloud  

Fundations (phonics and phonemic awareness) 

Explorations in Nonfiction Writing 

Vocabulary/Spelling 

Phonological Awareness (K) 

Literature Circles (1-2) 

Core Books 

enVisionMath Common Core 2012 

or 2015 

ST Math (Gr 1 and 2 only) 

Reflex Math 

3-5 Guided Reading 

Shared Reading 

Independent Reading 

Interactive Read Aloud  

Fundations (phonics and phonemic awareness) 

Explorations in Nonfiction Writing (3-4) 

Vocabulary/Spelling 

Core Books 

Literature Circles 

Sadlier Grammar 

Guided Writing(5) 

Shared Writing (5) 

Independent Writing (5) 

enVisionMath Common Core 2012 

or 2015 

Reflex Math 

 

 

Behavioral and Social/Emotional Learning (SEL) Tiered Support 

 

All students have access to non-academic supports that focus on the optimization of positive and 

productive functioning.  Proactive and predictable classroom routines and a positive school climate 

are essential to the successful implementation of the tiered system of support.  Classroom and 

school- wide expectations for all students must be clearly defined, communicated, and visually 

displayed in classrooms and throughout the school.  The school climate should support positive 

relationships with adults/teachers/mentors to provide additional support and encouragement.  
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Positive Behavior Interventions & Supports (PBIS) is a set of ideas and tools that schools use to 

improve the behavior of students throughout the school.  PBIS is a proactive approach to addressing 

student needs and supporting pro-social skills.  Behavioral expectations are clearly established and 

articulated.  The expectations are clearly established and routinely reinforced.  Prosocial skills are 

directly and systematically taught and interventions employed just as we do for academic skills.  

PBIS uses evidence and data-based programs, practices and strategies to frame behavioral 

improvement in terms of student growth in academic performance, safety, behavior, and 

establishing and maintaining positive school culture.  PBIS addresses the needs of at-risk students 

as well as the multi-leveled needs of all students in regards to behavior, which creates an 

environment for both teaching and learning to occur in schools.  

 

Tier 1 
 

● School Wide Behavior Systems Include: 

● Behavior matrix is developed for all non-classroom areas. 

● Behavior expectation lessons are taught at the beginning of the year 

and periodically throughout the year to whole school. 

● Positive behaviors in non-classroom areas are reinforced throughout 

the school through a common reward system. 

● Schoolwide celebrations are planned to acknowledge school-wide 

positive behavior. 

● There is a school-based team to lead the school-wide efforts. 

● Major and Minor offenses have been identified and articulated. 

 

● Classroom Behavior Systems include: 

● Class rules and expectations are developed. 

● Behavior expectations lessons are taught at the beginning of the year 

and reminded periodically throughout the day/week as needed. 

● Positive behaviors are rewarded with a reward system. 

● Class celebrations are planned to acknowledge classroom positive 

behavior. 

● Teachers manage minor offenses. 

● Guidance counselors support students in the classroom. 

 

Tier 2 
 

● Students receive evidence and research based interventions during 

intervention block.  

● Students meet in small groups for social skill/behavioral instruction and 

reinforcement of skills. 

● Students meet during the interventions block or as lunch groups about 1 

time per week. 

● Students are progress monitored based on observation by counseling staff 

and feedback from teachers. 

 

Tier 3 
 

● Problem Solving Team develops a Tier 3 plan to meet the individual 

needs of the student. 
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 ● Parents participate in the PST meeting. 

● An FBA may need to be completed. 

● The plan is highly individualized. 

● The School Psychologist manages the PST and the plan. 

● The BCBA may be consulted. 

● Students are progress monitored and receive a targeted intervention 

focusing on a specific skill deficit. 

 

Special 

Education 

Special Education Students -  

● If a student is identified as having a social/emotional/behavioral disability 

then the IEP team develops an IEP to meet the student’s needs.  

● The IEP is responsible for determining is RtI services are appropriate. 

 

Tier 1 Behavior SEL Core Instruction 

 

Responsive Classroom is an approach to teaching based on the belief that integrating academics 

and social emotional skills creates an environment where students can do their best learning.  The 

Responsive Classroom approach consists of a set of practices and strategies that build academic and 

social-emotional competencies.  

 

These core classroom practices are the heart of the Responsive Classroom approach. 

 

● Interactive Modeling - An explicit practice for teaching procedures and routines (such as 

those for entering and exiting the room) as well as academic and social skills (such as 

engaging with the text or giving and accepting feedback). 

 

● Teacher Language - The intentional use of language to enable students to engage in their 

learning and develop the academic, social, and emotional skills they need to be successful in 

and out of school. 

 

● Logical Consequences - A non-punitive response to misbehavior that allows teachers to set 

clear limits and students to fix and learn from their mistakes while maintaining their dignity. 

 

● Interactive Learning Structures - Purposeful activities that give students opportunities to 

engage with content in active (hands-on) and interactive (social) ways. 

 

● Morning Meeting - Everyone in the classroom gathers in a circle for twenty minutes at the 

beginning of each school day and proceeds through four sequential components:  greeting, 

sharing, group activity, and morning message. 

 

● Establishing Rules - Teacher and students work together to name individual goals for the 

year and establish rules that will help everyone reach those goals. 
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● Energizers - Short, playful, whole-group activities that are used as breaks in lessons. 

 

● Quiet Time - A brief, purposeful and relaxed time of transition.  Closing Circle - A five to 

ten-minute gathering at the end of the day that promotes reflection and celebration through 

participation in a brief activity or two. 

 

2. Academic and Behavioral Interventions 

 

The interventions supplement, enhance, support, and provide access to the core curriculum and are 

provided in addition to the core instruction/universal behavior supports.  There are a variety of 

interventions that are currently used for various skill instruction.  All selected interventions are 

research based and considered highly effective.  All staff implementing interventions are fully 

trained and are highly skilled at implementing the interventions.  Additional interventions are added 

to our toolbelt as needed.  

 

This is a sample of some of the interventions used: 

 

Reading Lexia 

Read Naturally 

Florida Center for Reading Research ( FCRR) Lessons 

I-Ready Lessons 

Math ST Math 

Symphony Math 

Reflex Math 

Fluency Games 

Social/Emotional Social Thinking 

Coping Cat 

Zones of Regulation 

Devereux Lessons 

 

3. Universal Screening and Progress Monitoring 

 

A universal screening system is in place and used by the district to assess the strengths and needs of 

all students in academic achievement and social, emotional, and behavioral competencies.  

Universal screening takes place three times a year:  the beginning, middle and end of the school 

year.  A data collection and management system is in place for the purposes of screening, 

diagnostics, and progress monitoring.  Data from continuous progress monitoring drive instructional 

decisions throughout the tiered process.  Progress-monitoring data indicates student response to 

intervention and determine student movement through the tiers.  Students' academic and non-

academic progress is monitored with increasing frequency as they receive more intensive additional 

tiered supports/interventions.  
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Universal Screeners 

 

Reading 

 

Phonological Awareness Screener (Grade K; some Grade 1) 

The Phonological Screener is primarily used in Kindergarten.  It assesses a variety of phonological 

awareness skills such as rhyme recognition, breaking words down into syllables and identifying the 

beginning and ending sounds of short words.  Phonological awareness is the ability to recognize and 

hear the sounds that make up words.  Before a student can learn phonics to decode (sound out) 

written words, s/he must master phonological awareness.  In some cases this screener is used with 

older students to drill down to the skill that is holding back their reading fluency. 

 

i-Ready Reading (Grades 1-5) 

i-Ready is the primary Universal Screen used for English Language Arts.  It is an online, self-

adjusting screener that assesses a student’s overall performance in English Language Arts.  It gives 

students a range of questions to determine exactly where a student is performing overall and across 

6 key domains:  Phonological Awareness, Phonics, High Frequency Words, Vocabulary, 

Comprehension of Literature and Comprehension of Informational Text.     

 

Dynamic Indicator of Early Literacy Skills (DIBELS) (Grades K-1; 

some students in Grades 2-5) 

DIBELS is a series of short 1 minute probes that assess a student’s ability to sound out and read 

smoothly and accurately.  Tests range from students identifying the first sound in words to reading 

passages.  DIBELS pinpoints early reading skills that may be holding students back from reading on 

grade level. 

 

Mathematics 

 

Symphony Math - (Grades K-5) 

Symphony Math is the primary screen for math.  It is an online math assessment that measures how 

much grade level content a student has mastered throughout the year.  At the beginning of the 

school year the scores are lower because students have not been exposed to all of the grade level 

content.  It is expected that scores continue to go up as students learn more.  

 

Monitoring Basic Skills Progress (MBSP) 

The MBSP is a timed, one page assessment that measures students’ ability to compute numbers 

fluently and accurately using addition, subtraction, multiplication and division.  In grades 1 and 2, 

students are only tested on addition and subtraction, while older grades are tested on all four 

operations as well as fractions and decimals.  Students receive two scores based on how many 

correct digits they wrote and an accuracy percentage.  A student may be proficient in digits correct, 

but may not be accurate.  It is vital that students are both fluent and accurate in order to access more 
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complicated problem solving.  Local grade level norms are used to determine math intervention 

needs but MBSP norms help measure for Burlington’s growth. 

 

Math Combinations Assessment 

The Math Combinations Assessment assesses how well students know their math facts across the 

four operations.  It is a timed assessment and, like the MBSP, gives two scores: accuracy and digits 

correct.  The assessment is a 1 minute assessment which is comparable to research throughout the 

country.  Local grade level norms are used to determine math intervention needs but nation norms 

help measure Burlington’s growth.  In grades 1 and 2, students are only assessed on addition and 

subtraction, while in grades 3-5 students are assessed in all four mathematical operations. 

 

eNumeracy Screener 

The eNumeracy screener is primarily used in Kindergarten.  It assesses foundational number 

concepts including counting arrays (1:1 correspondence and telling how many), number recognition 

(naming numbers), ordering numbers (number before/number after), ordinal position (first, 

second,...), subitizing (clustering of quantities from 3-10), and decomposition/recomposition of 

numbers (parts and wholes).  This screener is a 15 question assessment administered one-on-one to 

students at the beginning of the school year. 

 

eNumeracy Benchmarker 

The eNumeracy benchmarker is primarily used Kindergarten - Grade 3.  It assesses foundational 

number concepts including counting arrays (1:1 correspondence and telling how many), number 

recognition (naming numbers), ordering numbers (number before/ number after), ordinal position 

(first, second,...), subitizing (clustering of quantities from 3-10), and decomposition/recomposition 

of numbers (parts and wholes).  In addition in grade 1-5, the benchmarker assesses number sense 

skills which include number combinations (written and verbal math facts), place value, computation 

(adding, subtracting, multiplying and dividing multi-digit problems), and application of 

mathematics (word problems).  The benchmarker is administered 3 times a year (Fall, Winter, and 

Spring) in a one-on-one environment to students that are receiving tier 2 or 3 intervention.  The 

benchmarker is used to document student growth and set appropriate goals and interventions for tier 

2 and tier 3 students. 

 

Behavior 

 

Devereux Social Skills Assessment (DESSA-mini) 

The DESSA-mini is a standardized, strength -based measure of social-emotional competencies 

related to school and life success grounded in the learning principles of resilience theory. The 

DESSA- mini consists of a brief survey that teachers complete to assess their students’ skills related 

to social-emotional competence, resilience and academic success.  The assessment indicates 

students’ strengths and areas needing further development.  This assessment aligns with the 

Responsive Classroom program thereby providing guidance to skill instruction in the classroom.  A 



 

11 
 

full DESSA may need to be completed to identify specific skills that need targeted instruction.  

Additional forms of the DESSA-mini are available to be used as progress monitoring measures. 

 

 

Progress Monitoring Tools 

 

All assessments are research-based and are valid and reliable predictors of future performance.  

Assessments are time-efficient and administered by properly trained staff.  The assessment 

documentation of the student's progress collected through the flexible tiers is provided to the 

student's parents.  

 

Reading DIBELS 

Read Naturally 

Math MBSP - Computation, Combinations, Word Problems 

Symphony Math 

Behavior DESSA - mini 

 

4. Collaboration and Communication 

 

Collaboration and communication are key components to the MTSS/RtI framework.  Teams use 

data-driven decision-making and problem-solving processes at the school, classroom, and 

individual student levels to make academic and non-academic decisions.  Responsibility is shared 

among all educators (e.g., general education, special education, related services, English Language 

Education, Title I, and community-based representatives) for the progress of all students. District 

Level, school-level, grade-level, and student- centered teams meet collaboratively to review 

assessment data and make decisions.  Time is scheduled for the grade-level and student-level teams 

to collaborate and conduct follow-up activities.  All team members are aware of the necessary 

policies and procedures that must be in place to comply with special education regulations 

regarding the use of tiered instruction to determine eligibility for specific learning disabilities.  

 

Successful Problem Solving is a Shared Vision 

 

Collaborative teams are the engines of an MTSS/RtI model.  Because all decisions in this model 

must be made collaboratively, teams are the primary vehicle for ensuring that all components are 

enacted.  The following four shared assumptions drive the process:  

 

● Core, non-negotiable team-based practices are followed with fidelity across schools with the 

understanding that some practices can remain unique and arise as a function of professional 

skill and judgment. 
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● Protected records of content (i.e., student assessment) and process data (i.e., forms, 

spreadsheets) support the data system that is used to (a) continuously improve the team 

process, (b) document student movement through the  process, and (c) assist in determining 

whether or not students need individualized education plans and/or specially designed 

instruction.  

 

● Prioritizing the largest gaps in curriculum-relevant skills, emphasizing collaborative 

relationships with teammates, identifying the tools necessary to promote goal attainment, 

and monitoring student progress is fundamental. 

 

● Clear and continuous communication and collaboration with all teachers and parents so 

they understand what MTSS/RTI means, how it works, how it affects their students and 

children, and how they can assist in helping students attain curriculum-relevant learning 

goals is essential. 
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Team Structure for MTSS/RtI 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

BDLT 

 

RtI Agenda items: 

Analyze data across the district to 

understand trends and set district wide goals 

to promote continuous improvement & 

fidelity in RtI practices. 

School Data Team Meeting 

 

Purpose: 

Analyze school data for two purposes:   

1.  Identify students needing interventions 

based on data. 

2.  Look for trends across grade levels & 

set school goals to promote continuous 

improvement and fidelity in RtI practices. 

 

RtI Agenda items: 

Analyze data across the district to 

understand trends and set district wide 

goals to promote continuous improvement 

& fidelity in RtI practices. Grade Level Meeting 

 

Purpose: 

Discuss students who are presenting with 

academic or behavioral issues, review data, 

develop plans for these students and 

monitor progress. 

Problem Solving Team Meeting 

 

Purpose: 

Discuss additional supports and 

interventions for students not responding to 

Tier 2/3 intervention.  Review progress 

monitoring data and consider referral for 

Special Education evaluation based on 

student’s lack of progress 

Superintendent 

Assistant Superintendent 

Director of Special Education 

RtI Administrator 

Principals 

(Literacy Coach, Math Coach, Social 

Studies Coordinator, Science Director as 

needed) 

Principal 

School Psychologist 

Reading Specialist 

Math Teacher 

Team Chair 

Guidance Counselor 

ELL Teacher 

District RtI Team 

Grade Level Teachers 

School Principal 

School Psychologist 

Reading Specialist 

Math Teacher 

Guidance Counselor 

ELL/SLP/OT (as needed) 

Special Ed Teacher (as needed) 

District RtI Team members (as needed) 

Parents/Guardians 

Grade level Teachers 

School Principal 
School Psychologist 

Reading Specialist 

Math Teacher 

Guidance Counselor 

ELL/SLP/OT (as needed) 

Special Ed Teacher (as needed) 

District RtI Team (as needed) 
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Burlington District Leadership Team (BDLT) 

 

BDLT meets monthly to discuss a variety of topics relevant to all four elementary schools and 

determine an agreed upon course of action.  This team analyzes data across the district to identify 

trends, set and prioritize district-wide goals, and examine and improve processes to promote 

continuous improvement and fidelity in MTSS/RtI practices.  The team determines and monitors the 

implementation of new curriculum as well as identifies improvements or enhancements to existing 

curriculum. 

 

BDLT Members As Needed 

Superintendent 

Assistant Superintendent 

Director special Education 

RtI Administrator 

Principals 

Literacy Coach 

Math Coach 

Science Coordinator 

Social Studies Coordinator 

 

School Data Team 

 

Each elementary school has a School Data Team comprised of school personnel and district 

personnel.  The purpose for meetings as a School Data Team is to provide a systematic approach to 

reviewing universal screening data as well as progress monitoring information to make data-based 

decisions about students’ instructional programming.  Universal screening data is reviewed and 

students who are clearly below expectations are identified and scheduled to receive intervention.  

Identifying these students through the School Data Team provides a more efficient process to 

identifying those students quickly.  Assessment data is organized to determine the largest gap in 

learning in either reading or math to prioritize interventions.  

 

The progress of all students receiving intervention is also monitored at the School Data Team 

meetings.  The team reviews the number of sessions students have received of the particular 

intervention, how they progressing towards their goals and benchmarks, and determines any 

changes needed to the current intervention.  Changes include modifying the intervention, modifying 

the goal, changing to another subject area, changing to a new skill in the same subject area, adding 

an intervention, or being discontinued from intervention.  

 

Student assessment data can reveal common needs among groups of students as well.  The School 

Data Team analyzes the assessment data to identify common needs for each grade level and for the 

school.  The School Data Team also reviews data to ascertain the effectiveness of the Tier 1 

curriculum and Tier 2/Tier 3 interventions. 

 

The School Data Team meets five times a year which is about every 8 weeks.  The team reviews 

universal screening data three times a year following each universal screening period.  In between 
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universal screening periods, the School Data Team meets for an update on progress monitoring 

data.  This interim meeting is called “Listening Rounds.”  

 

Schedule 

October December February April June 

Universal 

Screener 

Review 

Listening Rounds 

 

Universal 

Screener 

Review 

Listening Rounds 

 

Universal 

Screener 

Review 

 

The School Data Team Members 

School Based Personnel District Personnel 

Principal 

School Psychologist 

Reading Specialist(s) 

Math Teacher 

Guidance Counselor(s) 

ELL Teacher 

Literacy Coach 

Math Coach 

Team Chair 

RtI Administrator 

Assistant Superintendent 

 

Screening Data Reviewed 

ELA Math 

Gr. K

 

Universal Screener - DIBELS 

Phonological Screener 

Gr. K * 

Universal Screener - Symphony Math 

eNumeracy  

Pre-K screener 

Gr. 1-5 

Universal Screener - I-Ready 

( Broad Range of  Reading Skills) 

 

Secondary Screener  - DIBELS 

(Foundational Early Literacy Skills) 

Gr. 1-5 

Universal Screener - Symphony 

(Broad Range of Math Skills) 

 

Secondary Screener - MBSP 

(Foundational Math Skills - computation) 

 

 

 

 

                                                
  Kindergarten data is not reviewed until early December to allow time for students to receive 

core instruction.  Kindergarten December data is reviewed by the Literacy and Math Coaches 

in conjunction with the school-based Reading Specialists and Math Teachers to determine 

students to interventions.  Kindergarten mid-year data is reviewed at the School Data Team 

Meeting in February. 
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The Identification Formulas: 

 

1) Assessment scores are calculated to determine the extent of the learning gap.  The proficient 

score divided by the student’s standard score indicates how wide the gap is in regards to skill 

acquisition.  Scores higher 1.0 indicate that the student needs at least Tier 2 intervention or 

perhaps Tier 3 intervention. 

● 0 - 0.99 Tier 1 

● 1.0- 1.5  Tier 2 (at least tier 2 but largest gaps may need Tier 3)  

● 1.5 or higher  Tier 3  

 

Example using I-Ready (Gr. 2): 

Student 1 

Proficient score - 464 

Student score - 325 

 

464/305 = 1.52 

 

Tier 3 

Student 2 

Proficient score - 464 

Student score -419 

 

464/419=1.11 

 

Tier 2 

 

2) Assessment scores are calculated to determine area of greatest need:  The student’s standard 

score divided by proficient score indicates the percentage of test material the student mastered. 

● The lower the percentage the greater the need 

● Helps determine who qualifies for interventions 

● Helps compare Reading vs. Math scores 

 

Example using Symphony Math (Gr. 3): 

Student 1 

Student score - 569 

Proficient score - 683 

 

569/671 x 100= 83% mastered 

 

*Needier student 

Student 2 

Student score - 614 

Proficient score- 683 

 

614/671 x 100= 90% mastered 

 

OR 

 

Reading 

Student score - 378 

Proficient score - 534 

 

Math 

Student score - 527 

Proficient score - 683 
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378/534 x 100= 71% mastered 

 

*Needier subject area 

527/683 x 100 = 77% mastered 

 

Identification Process 

All testing is highlighted with green indicating Tier 1, yellow Tier 2 and red Tier 3.  

Some scores also are indicated with the percentages. 

 

● If a student scores in either the red or yellow range on ELA screeners only, they are assigned 

to Tier 2 or Tier 3 ELA. 

 

● If a student scores in either red or yellow in Math screeners only, they are assigned to Tier 2 

or Tier 3 Math. 

 

● If they score red or yellow in both subject areas then the following process is employed: 

 
 

Professional Judgment and Follow-up 

At times, test results do not match a student’s daily performance or do not indicate a clear course of 

action.  

1) If a student’s test results suggest the need for more testing information based on the team’s 

judgment then the follow-up actions may be assigned for one more probe: 

● Phonological Screener 
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● eNumeracy  

● Additional Progress Monitoring 

● Re-test i-Ready 

● Re-test Symphony 

● Re-test MBSP 

 

2) If a student’s scores indicates that there is equal need for both ELA and Math interventions then 

the student is assigned to ELA first. 

 

3) Occasionally there are extenuating circumstances or special factors that need to be considered 

despite what is indicated by the assessment data.  The team has the flexibility to make decisions 

based on professional judgment if the team considers it to be in the best interest of the student. 

 

 

Team-Based Problem-Solving 

 

Essential components of team-based problem solving are shared practices that are used across each 

school in the district.  These components are the founding principles and practices that empower 

successful team-based problem solving.  When these practices are ignored, it is more likely that 

problems will develop within the problem solving process that ultimately impact student success. 

The “Problem Solving Process” is applied when discussing students at Grade Level Meetings 

(GLM) and Problem Solving Team ( PST). 

 

Non-Negotiable Component #1:  Students will be placed on the GLM agenda only after referring 

teacher completes the Referral to Grade Level Meeting Data Team Form in full.  The school 

psychologist will create a Tier 1 Differentiation Plan (DP) or a Tier 2 Student Intervention Plan 

(SIP) and complete relevant information regarding the student.  Referral to Problem Solving Team 

occurs when a student demonstrates a lack of progress based on the goals established in the SIP (see 

Problem Solving Team section).  

 

Non-Negotiable Component #2:  Referrals to GLM and PST are for students with problems that 

primarily impact their attainment of curriculum goals, especially basic goals of learning to read, 

write, and perform fluent mathematical calculations.  Some students will be referred for social, 

emotional, or behavioral difficulties that may or may not be related to their academics.  

Psychologists who field a behavior problem as the primary area of concern should investigate 

whether or not this behavior problem occurs in relation to an academic difficulty, even if that 

academic difficulty is not noted by the teacher.  This often requires a brief functional assessment or 

a checklist to evaluate behaviors that enable or interfere with academic skills. 

 

Non-Negotiable Component #3: All students are referred to GLM on the basis of screening data, 

benchmark data, and classroom performance supported by curriculum based assessments.  Referral 

https://docs.google.com/a/bpsk12.org/forms/d/12W3_qoISM048GvbYOiiXD2Z4m80H8_yAu9_6XPFto1Y/viewform
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to interventions cannot occur until there is a consensus between teacher judgment and screening or 

benchmark data, both of which must identify that a referred student is below grade level 

benchmarks based on Burlington expectations.  When data and teacher judgment fail to coincide, 

the reason must be researched further and perhaps additional assessments are needed before 

determining the need for an intervention including checking to see if the data was entered 

incorrectly or the student was not assessed accurately. 

 

Non-Negotiable Component #4:  All goals should involve a clear measure of their current 

performance in relation to the benchmark and progress should be measured based on the goal. 

 

Non-Negotiable Component #5:  Informal measures that have not attained basic psychometric 

properties for screening and progress monitoring can be used during GLM and PST to trigger a 

referral and adjust instruction, but cannot be used for decisions about goal attainment.  Progress 

must be measured with a technically sound instrument or a technically sound process. 

 

Grade Level Meeting - GLM Team 

 

Grade Level Meetings focus on addressing student needs.  Any member of the team can request that 

a student be placed on the GLM Agenda. 

 

Core Members of GLM Team Invited as Needed 

● Classroom teachers 

● School Psychologist 

● Reading Specialist 

● Math Teacher 

● Guidance Counselor 

● Principal 

 

● Math Coach 

● Literacy Coach 

● Special Education Teacher 

● Speech Language Pathologist 

● Occupational Therapist 

● ELL Teacher 

● RTI Tutors 

 

School Psychologist:  

 Plans the agendas for each meeting and shares with team in advance. 

 Facilitates meeting. 

 Creates Shared GLM Folders in Google Drive for grade level GLM folder. 

 Places other relevant documents in the GLM folders (i.e., ELA and Math data sheets, Tiered 

Decision Making sheets, etc). 

 Establishes a process to review referral requests that must be submitted no later than two 

days before GLM.  

 Reviews submissions and plans agenda based on order of submission and urgency of the 

concern. 

http://www.intensiveintervention.org/chart/progress-monitoring?grade=all&subject=math
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 Creates the Tier 1 DP or Tier 2 SIP form in Google Docs and completes as much as possible 

prior to meeting and finish at meeting as needed. 

 

Classroom Teacher Role 

● Completes GLM Referral Form. 

● Collects relevant work samples and recent tests (i.e. Fundations test, DRA protocols, 

incentive plan, etc.) and bring to the meeting. 

● Reviews agenda in advance. 

● Contacts parent before or after the meeting to update parent as to course of action. 

 

Reading Specialist/Math Teacher/Guidance Counselor/SLP/ELL/OT 

● Reviews agenda in advance. 

● Collects relevant data and information (i.e. DIBELS, Lexia, Read Naturally, progress 

monitoring graphs, etc) and bring to the meeting. 

● Fills in any current interventions on SIP in advance. 

 

Principal 

● Reviews agendas in advance. 

● Attends meetings if possible. 

● Supports the facilitation of the discussion. 

 

 

Problem Solving Team (PST) 

 

PST Meetings focus on addressing student needs that are more complex than can be addressed 

through the School Data Team or Grade Level Meeting.  All students who are identified to receive 

Tier 3 interventions are to be brought to PST.  Students who are referred for a special education 

evaluation by a parent should also be brought to PST as an interim step until the evaluation is 

complete and an eligibility determination is made.  However, whenever there needs to be a more in 

depth review and investigation of a student’s needs both academically and behaviorally, a PST 

meeting can be initiated.  The school psychologist makes the determination of who is to be brought 

to PST meeting from GLM.  Parents can request a PST meeting at any time. 

 

School Psychologist 

The school psychologist is the facilitator of Problem Solving Team as the school psychologist has 

the expertise to lead this general education process.  The school psychologist also has the expertise 

in the special education process which is helpful should the PST process continue into the special 

education process.  

 

Team Membership 

Members of PST Team: 
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● School Psychologist 

● Classroom Teacher(s) - subject specific 

● Parent - invited and encouraged to attend, but the meeting can occur without the parent 

 

The following staff are invited as needed.  The school psychologist determines the staff attending 

the PST meeting.  Other staff members may be consulted, but not necessarily attend. 

● Principal 

● Reading Specialist  

● Math Teacher 

● Guidance Counselor  

● ELL Teacher  

● Speech Language Pathologist 

● Special Educator 

● Occupational Therapist 

● Math Coach  

● Literacy Coach 

● RTI Administrator 

 

Process for Initiating a PST Meeting 

Once it is determined that a PST should be initiated, the following process occurs: 

1. The classroom teacher calls the parents to let them know of the lack of sufficient progress 

and the need for a more in depth, collaborative approach that involves parent participation 

for the purpose of developing a more individualized and intensive plan. 

a. Talking Points: 

 Despite interventions, the student’s rate of progress needs to increase. 

 A PST Meeting will be scheduled to include the parents in the discussion.  The 

purpose of the meeting is to review current progress and to develop a more 

comprehensive plan. 

 The school psychologist will be contacting the parents to schedule a PST meeting 

and explain the process further. 

 In the meantime the student’s plan will include. . .. 

 

2.  As soon as the classroom teacher makes contact with the parent, the teacher will inform 

the school psychologist that the parent has been contacted and is expecting a call from the 

school psychologist. 

 

3. The school psychologist: 

a. Contacts the parent to schedule the meeting and inform the parent as to the purpose of 

the meeting, the process of PST and answer any of the parent’s questions.  
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b. Once the meeting date has been set, the school psychologist informs those staff members 

that need to know.  Each school develops its own system.  In some cases the school 

secretary needs to know so the meeting can be placed on the master calendar. 

c. The school psychologist is responsible for creating the PST form and completes as much 

information as possible prior to the meeting. 

d. The PST plan is placed in the Google Docs grade level folder.  It may be necessary to 

create a folder labeled with the student’s name so that the PST plan and any previous 

Student Intervention Plans can be stored together. 

e. This folder is to be shared with all relevant staff so they can complete appropriate 

sections of the form. 

 

Preparing for the PST Meeting 

 

Teachers and other staff who work with the student are to collect student data information, 

observation notes, and work samples.  They should complete any sections of the PST that is 

requested by the school psychologist. 

 

The school psychologist is to prepare for each meeting in a variety of ways, depending on the needs 

of each case.  Some of the steps include reviewing historical information, interviewing staff that 

works with the student, observing the student, and exploring any additional testing that may need to 

be administered to clarify the student’s learning needs further (RIOT - Review, Interview, Observe, 

Test).  Areas to be probed include identifying instructional strategies that have been effective with 

the student, the curriculum that is being used, the learning environments that are effective or not 

effective, and any other information is known about the learner (ICEL - Instruction, Curriculum, 

Environment, Learner). 

 

The content specialists (reading specialist, math teacher, ELL teacher, etc) may be invited by the 

school psychologist to review the case and collaborate with the school psychologist to research and 

determine suggestions for the PST plan.  It is possible for specialists to be involved in a consultative 

role only and not necessarily attend the PST meeting.  It is up to the school psychologist to 

determine the personnel who will actually attend the PST meeting. 

 

During the Meeting 

The school psychologist is the facilitator of the meeting.  Talking points include: 

1. Introductions - names and roles 

2. The purpose of the meeting - to update the parents on current performance and develop a 

more individualized and intensive plan. 

3. Give parents a copy of the Parent Guide to RTI. 

4. Inform parents that at any time in the process they can request a special education 

evaluation.  RTI services are to be implemented until the special education evaluation is 

complete and eligibility has been determined. 
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5. Review the current test data and the current intervention plan to update the parents. 

6. Share ideas that the school is considering. 

7. Ask parents to share what they see at home, any medical needs the school may not be aware 

of, and what their insight is in regards to their child’s academic and emotional needs. 

8. Discuss options for a new plan and any further steps that need to occur before the plan can 

be finalized. 

9. If Tier 3 interventions are being initiated, discuss when the intervention will occur.  If the 

time for the intervention is to occur during other subject blocks, the parents need to be in 

agreement. 

10. Determine how the parents will support the student at home. 

11. Determine a mutually agreed upon communication plan for updating parents as to progress. 

12. If possible, finalize the plan and set a tentative date for the follow-up meeting - between 4 

and 6 weeks out. 

13. If more information needs to be gathered before finalizing a plan, determine a date for the 

next PST meeting for the purpose of finalizing a plan. This meeting should occur in a timely 

fashion, within a week or two. 

14. Explain that the Tier 3 plan will last about 6 weeks and set a tentative date for the follow-up 

meeting.  

15. Explain that if the Tier 3 plan works effectively, the Tier 3 intervention will be discontinued 

and the student will continue with Tier 2 interventions.  If the Tier 3 plan does not prove to 

be effective, a new intervention may be started or the student might need to be referred for a 

special education evaluation. 

16. A copy of the PST plan is to be given to the parents. 

 

After the Meeting 

 The school psychologist finalizes the written plan and makes sure all the relevant staff 

know the plan.  

 

 Some coordination may be necessary in terms of the “who, what, where and when” 

components of the plan.  The school psychologist is to consult with appropriate staff and 

facilitate the details of the plan. 

 

 The school psychologist is to clarify the internal communication process among those 

involved with the student as well as scheduling time to review progress every week or two.  

 

Preparing for the Follow-up Meeting 

 The school psychologist should remind the parents of the upcoming meeting 2 weeks 

before the meeting via a letter, an email or a phone call.  
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 The school psychologist should gather all relevant information from the various staff for 

the meeting or remind the staff what to bring to the meeting. 

 

During Follow-Up Meeting 

The school psychologist facilitates the meeting. 

 

Talking Points: 

1. Introductions as needed. 

2. Explain that the purpose of the meeting is to update progress and the response to the 

intervention plan. 

3. Review the PST plan and update progress toward the student’s goal. 

4. Review any other information staff would like to share. 

5. Parents update student progress at home. 

6. If the Tier 3 goal is met, then the Tier 3 intervention is discontinued and the Tier 2 

intervention may continue.  

7. If the Tier 3 goal has not been met, then another intervention may be considered OR the 

student may need to be referred for a special education initial evaluation. 

 

Referral for a Special Education Evaluation 

The school psychologist should be the one to refer the student for a special education evaluation on 

behalf of the PST.  The school psychologist is to contact the Team Chair.  While the evaluation is in 

process, the school psychologist should monitor the progress of the student and work with the PST 

to adjust the plan as needed.  

 

If the student does not qualify for special education services, the PST needs to continue to revise the 

PST plan to work towards meeting the student’s needs. 

 

If the student does qualify for special education, the School Psychologist or Team Chair should 

inform the principal.  The principal, school psychologist, and team chair collaboratively coordinate 

the details of the student’s schedule and programming of RTI services and special education 

services. 
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A Parent Guide to Response to Intervention (RtI) and 

Multi-Tiered System of Supports (MTSS)  

 

Response to Intervention (RtI) is a process within the framework called Multi-Tiered System of 

Supports (MTSS).  Both embrace an approach to education that focuses on high quality instruction 

for all students that includes a multi-tiered or layered system of differentiated intervention supports 

in academic and behavioral areas.  Student achievement is regularly assessed and progress is closely 

monitored so that instruction can be adjusted to assure success.  The assumption is that all students 

can learn if provided with instruction that is targeted to their needs.  

 

A THREE TIERED SYSTEM OF SUPPORTS THAT BUILDS UPON ONE ANOTHER  

  
 

Tier 1 is the core curriculum with differentiation.  All students have access to high quality 

curriculum, instruction, and behavior supports in the classroom.  All students are screened on a 

periodic basis to monitor progress and identify struggling learners who need additional supports. 

Those students who need these extra supports will get differentiated instruction during core 

instruction in their regular classroom.  

 

Tier 2 is core curriculum plus Tier 2 intervention.  If a student does not show progress in Tier 1, 
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then Tier 2 supports are implemented.  Students are provided with increasingly intensive instruction 

that is targeted to their specific needs.  Additional assessments may be administered to determine 

exactly where the student has challenges.  A plan is developed that targets the specific skill area that 

needs improvement in order to meet the grade level goal.  This instruction may need to be 

periodically modified to assure progress.  Interventions are discontinued once the goal has been 

met.  If a student’s progress monitoring information indicates that he or she is not making progress 

despite modifications to the Tier 2 interventions, then Tier 3 interventions are considered. 

 

Tier 3 is core curriculum plus Tier 2 interventions as well as additional Tier 3 interventions. 

Typically about 5% of students will need this most intensive level of instruction in order to be 

successful. More specialized assessments and input from the parent and school team occurs through 

the problem solving process.  Other school members such as a school psychologist, special 

education teacher, literacy coach, math coach etc. may become more involved with the student.  

Tier 3 interventions occur in addition to Tier 2 interventions so scheduling options need to be 

discussed.  All team members, including the parent, closely monitor the child’s progress and 

determine which steps need to occur.  Should a student continue to demonstrate lack of progress 

despite Tier 3 interventions, then the student may need to be referred for special education 

consideration. 

 

Components of Response to Intervention 

● Evidence-based instruction 

● Universal screening 

● Progress monitoring 

● Research-based interventions matched to student needs 

● Educational decision making using student outcome data  

 

Evidence-Based Instruction 

Simply stated, evidence-based instruction means that the program, methodology, and/or practice has 

a record of success.  Our curriculum and instruction is selected only if there is a proven record of 

success with evidence of high quality learning outcomes. 

 

All Burlington Elementary Schools have dedicated blocks of uninterrupted instructional time: 

 90 minute ELA block 

 75 minute Math block 

30 minute Intervention/Extension block 

 45 minute Science/Social Studies block 

 45 minute common planning time for grade level collaboration 

 

Universal Screening 

All students in grades K-5 are screened in fall, winter and spring to identify areas of strengths and 

needs.  This information facilitates a teacher’s ability to plan instruction and document growth.  The 
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elementary screening tools for grades 1-5 for reading are i-Ready Reading and the Dynamic 

Indicators of Early Literacy Skills (DIBELS) and for math are Symphony Math and Monitoring 

Basic Skills Progress (MBSP).  Kindergarten universal screening tools for reading are the 

Phonological Screener and DIBELS.  For Math, the universal screening tools are Symphony Math 

and eNumeracy.  Assessment reports are sent home to parents three times a year once completed. 

 

Progress Monitoring 

Progress monitoring is the process of regularly assessing student performance in areas of identified 

need (e.g. reading, mathematics, social behavior) to assure that they are making appropriate 

progress toward goals.  Brief assessments are given frequently (every 1-2 weeks) to determine the 

student’s response to the instructional interventions.  Interventions are adjusted based on the 

student’s progress to assure that the intervention is effective.  Progress monitoring information is a 

key element in determining the best instructional interventions for each student as well as when an 

intervention can be discontinued. 

 

Researched-Based Interventions Matched to Student Needs 

Research-based interventions are those programs and practices that have been deemed effective 

based on scientifically rigorous research studies.  Students who require more instruction to promote 

growth in reading, math, and behavior, receive small group intervention to work on specific skills.  

Intervention occurs during the intervention/extension block so that students do not miss any core 

instruction.  Intervention groups meet up to 5 times a week for 20-30 minutes and are instructed by 

a qualified staff member.  Intervention groups, frequency, and intervention type may change based 

on progress monitoring information. 

 

Educational Decision - Making Using Student Outcome Data 

Using the RtI model, each student is assessed to determine growth and progress.  Regular meetings 

are held in which educational teams analyze student data and design instructional interventions to 

meet their needs.  When students have difficulty accessing the core curriculum, appropriate 

interventions are implemented and progress is closely monitored.  Parents are kept informed so that 

they may support their child at home and participate in educational decisions.  

 

How can parents help? 

We know from experience and research that parent involvement is critical to their child’s success as 

a life-long learner.  Recognize your child’s successes and focus on what they can do.  Learn more 

about the methods and materials used to teach your child and how your child is being helped to 

improve.  Talk to your child’s teacher about your concerns.  If your child does not respond to 

intervention, then a Problem Solving Team Meeting may be scheduled.  Parents are invited to 

participate in Problem Solving Team meetings so that parents and educators can collaborate to 

determine next steps.  
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Parents’ Most Frequently Asked Questions 

 

How was my child identified for needing interventions? 

All students are screened in both reading and math at the beginning, middle and end of each school 

year.  These assessments are called “Universal Screeners.”  Universal Screeners assess students’ 

knowledge of the content and standards for their grade level.  If a student’s score indicates that he or 

she is at risk for not attaining grade level mastery, then the student is identified to receive targeted 

interventions.  Secondary screeners are administered to identify the specific foundational reading 

and math skills that students may have not yet mastered.  The screeners help teachers and 

interventionists select the specific area in which to intervene.  In addition to reviewing screening 

data, teachers closely monitor student progress based on daily classroom performance.  It may 

become evident that a student would benefit from additional support based on data collected from 

daily classroom performance.   

When will my child participate in the interventions and for how long?  

Interventions occur during the Intervention/Extension block which is 30 minutes daily.  Student 

progress is monitored at regular intervals and participation is based on the student’s individual 

progress toward the grade level goal.  The length of participation varies from student to student as it 

is based on the student’s growth towards the goal.  

Will my child miss instruction? 

Intervention/Extension block is a dedicated period of 30 minutes that is built into the schedule to 

provide instruction that is in addition to core instruction be it intervention instruction on skills that 

need strengthening  or instruction that extends learning.  By having a dedicated 

Intervention/Extension block, we assure that students do not miss any core instruction.  

Who will be doing the instruction? 

All interventions are taught by licensed teachers who are highly trained.  Students may work with 

RtI tutors, reading specialists, math teachers, special education teachers, or classroom teachers.   

What are the interventions? 

All the interventions are high quality, researched-based interventions.  Students meet in small 

groups. Some interventions have a computer component to the instruction, but also include teacher 

involvement. For specific information regarding your child’s intervention, please contact your 

school’s principal for assistance.  

What if my child needs intervention in both reading and mathematics? 

Students who need both reading and math interventions are first assigned to interventions in the area 

of greatest need.  For some students the priority area is reading and for others the priority area is 

mathematics.  The other subject area will be supported through differentiated core instruction in the 

classroom by the classroom teacher.  Once the student reaches his or her goal in the first area of 

need, then a new intervention will begin in the other subject area. 

 


